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CHAPTER I
Purpose for the Study
The purpose of this study was to examine public preschool teachers’ 
understanding of how literacy is developed through play and whether their practices 
are reflected in their beliefs/values. Young children learn the most important things by 
creating knowledge for themselves through play and interactions with other children 
and the physical world ( Jones & Reynolds, 1992). Children are able to do this 
through play. By turning play centers into literacy-enriched play centers, children are 
able to explore reasons to read, write, and learn how to make conversations 
(Rybczynski & Troy, 1995). In literacy-enriched play centers, children write notes, 
shopping lists, letters, labels, read books, magazines, signs, and phone books. 
Children's literacy development expands through this natural play (Davis & Williams, 
1994).
The development of literacy is ongoing from birth and is influenced by the 
child’s social and cultural environment (Morrow & Strickland, 1989). A child develops 
literacy very early in life through active involvement, by gaining their own knowledge 
from their environment, not through imitation or “rote learning” (McMahon, Richmond,
& Reeves-Kazelskis, 1998). Baghban (1984) has defined emergent literacy as getting 
a “handle” on our world, and learning how to make the most of experiences while our 
language grows and changes. During play, children develop emotionally, cognitively, 
creatively, physically, and socially. While engaged in social interactions during play, 
children learn about the “power” of words, and learn how to cooperate and negotiate 
with others. Free play provides children with time to use their imaginations, be 
creative, and experiment. Also during free play, children are able to make their own
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2decisions, solve problems and plan their next actions (Waite-Stupiansky, 1990). 
Several types of play can be examined, such as sociodramatic play, and dramatic 
play.
Dramatic play begins during the child’s second year, when the child can take on 
the role of someone else or something else (Waite-Stupiansky, 1989). Dramatic Play 
is an intermediate stage in the development of representation. During
representational play, children represent experiences they have had. Through this 
type of play, children reenact situations for a specific reason or purpose. Their 
communication relates to a specific time and place. Representation can be seen in 
children during constructive, sociodramatic, and dramatic play. Representation 
develops in a sequence which leads to reading and writing. Young children not only 
have experiences, they represent them for purposes of personal reflection and 
interpersonal communication (Jones & Reynolds, 1990). Children need to be able to 
represent or reenact behaviors or roles they have seen or experienced, which can be 
accomplished through dramatic play activities (Vukelich, 1990).
Another aspect of play is sociodramatic play, which develops around the third 
year of life. During sociodramatic play, the children can interact with each other and 
use related roles (Levy, Phelps, & Schaefer, 1986 ). Children’s dialogue with each 
other is a key part of sociodramatic play. Farver (1992) analyzed children’s play 
dialogues, and found that children depended on communicative strategies during 
pretend play with others, in order for them to be understood and able to share in the 
play with a partner. When children are involved in pretend play, conversations are 
spontaneous and free of grammatical rules (Roser, 1994). The ability to understand 
meaning through a network of shared ideas is developed during early childhood as 
children begin to learn and understand the language and the meaning of words. By 
making sure that all perspectives of a classroom are filled with natural language,
3teachers help their students develop strong language skills and begin building the 
basis for early literacy (Farver, 1994).
It is important for children to be exposed to a variety of roles that are in their 
“real-world” environment by including them in the classroom dramatic play center 
(Snow, Shonkoff, Lee, & Levin, 1986). Early childhood teachers have recognized that 
dramatic play centers give children the opportunity to practice the part of mom, dad, or 
baby brother or sister (Vukelich, 1990). Vukelich also discovered that children talk the 
best when they know what they are talking about, or about things that they are familiar 
with. Even young children use correct “in-role language” and behavior during their 
pretend play. Children will automatically use dramatic play settings to experiment with 
language and actions of different social roles, and also begin to understand how to 
use print, and literacy during dramatic play (Vukelich, 1990). When children are 
involved in dramatic play, they interact with children in their class, share experiences, 
and examine their own understanding (Hoskisson & Tompkins, 1991).
According to Richmond and Reeves-Kazelskis (1998), teachers that support 
emergent literacy believe that children learn through active, natural play by building 
their own knowledge from their environment. These teachers also believe that 
language is learned through use, not through repetitive language exercises.
Emergent literacy teachers believe in integrating listening, speaking, reading, and 
writing, and also in providing a classroom that is full of print and conducive to 
exploration and play (Richmond & Reeves-Kazelskis, 1998).
The purpose of this research was to examine public preschool teachers’ 
beliefsAzalues about the development of literacy through play and whether their 
practices reflect their beliefs/values. The researcher wanted to examine if preschool 
teachers believe that literacy-based dramatic play is an effective means of learning. It 
also seemed important to find out if teachers were implementing these techniques
4and if they felt this was an effective form of educational instruction. The significance of 
the research lies in determining whether or not teachers’ beliefs are consistent with 
research-based practice.
Research Questions
The following questions were addressed in this study: 1. What are the 
beliefs/values of preschool teachers regarding literacy being developed through 
play? 2. Are teachers’ beliefs/values reflected in their practices?
Assumptions
A Likert-type survey used in this study gathered data regarding preschool 
teachers’ beliefs/values of how literacy develops through play, and whether or not their 
practices reflect their beliefs/values. The instrument was constructed to measure 
beliefs/values of preschool teachers, and was based on educational research findings. 
It was assumed that the subjects chosen to complete this study would answer the 
questions in ways that candidly reflected their beliefs and practices about using play to 
develop literacy skills as well as their actual practices in the classroom.
CHAPTER II
Review of the Related Literature
How Classroom Design and Play Centers Help Promote Literacy
In this chapter, the researcher will review the literature on the following topics: 
how classroom design and play centers help promote literacy, how books are used to 
support dramatic play, and ways to enhance dramatic play in the classroom. The 
purpose of this study is to examine public preschool teachers’ beliefs of how literacy 
develops through play and whether their beliefs/values reflect their practices in the 
classroom.
Teachers who support literacy provide specific spaces, centers, and/or areas in 
their classrooms to promote literacy development. A classroom created to provide an 
opportunity for literacy development will offer a large supply of materials for reading, 
writing, and oral language (Morrow & Strickland, 1989). Including reading and writing 
materials in the dramatic play areas can promote and increase literacy behaviors 
(Morrow & Rand, 1991).
Literacy-enriched play centers allow children to explore reading and writing 
through sociodramatic play, which is built around a theme. Teachers provide adult­
like props to enhance themes and support play. Centers that can be designed around 
the room to promote literacy can be a grocery store, bank, restaurant, or post office 
(Rybczynski & Troy, 1995). When they are exposed and have access to adult-like 
materials and props, and have some adult help, children will begin to investigate 
reasons for reading and writing (Rybczynski & Troy, 1995). Neuman and Roskos 
(1990) discovered that children used reading and writing in more meaningful ways in
5
6literacy-centers than they did in play centers that did not stress literacy materials. 
Literacy-enriched play centers inspired children to think about different reasons for 
literacy, such as interacting with others, and exploring their environment (Neuman & 
Roskos, 1990).
In order to provide children with a literacy-enriched environment, teachers need 
to design accordingly. Classrooms can be arranged into centers, and each center 
designed for a specific purpose such as blocks, dramatic play, art, and a library area 
(Morrow & Strickland, 1989). According to the studies by Morrow and Strickland 
(1989), and Neuman and Roskos (1990), all play centers need to be labeled with 
pictures and words and placed at the children's eye level. Both studies also stressed 
the importance of increased labeling in all areas of the room using a variety of print 
and also pictures or other symbols. Labeling did not only include the centers, but also 
storage bins, shelves, and all key items and objects in the play centers. Again, these 
items were labeled using print as well as pictures or other symbols.
A literacy-enriched environment requires more than just labeling play centers 
and other items available to the children. When comparing two studies by Morrow and 
Strickland (1989) and Neuman and Roskos (1990), they were in agreement that 
literacy props needed to be added to each center. Neuman and Roskos (1990) 
determined the appropriateness of literacy props by determining if the props could be 
used naturally and safely by young children. They also examined the props to 
determine whether it was a real item and would the children find the props in their 
environment. The centers that will be addressed in this study are the dramatic play 
center and the library center.
In a classroom that has a well-designed library center, more children chose to 
participate in literacy activities during free choice time (Morrow & Strickland, 1989).
7Morrow and Strickland (1989) identified specific characteristics of a library center that 
help promote literacy skills. The library center should have bookshelves that allow 
books to be displayed with spines facing outward and allow the front cover of books to 
be viewed. Books should also be changed frequently. The library area should also 
contain a rug, pillows, rocking chair and bean bag chairs to provide a comfortable 
reading environment. Oral language activities can also be encouraged in this area 
such as the use of puppets, flannel boards, pictures, and tape recorders, which all 
allow children to retell stories or create their own. Other literacy items that may be 
added to this area are alphabet charts, magnetic, wooden and or felt letters. Real life 
objects should be included to help children reenact a story or create their own.
Neuman and Roskos (1990) found children using literacy in their dramatic play 
activities to fight fires, solve crimes, and act out movies while uncovering the 
usefulness of reading and writing to the play experience. Neuman and Roskos also 
discovered that children’s reading and writing behaviors became more purposeful in 
the literacy-enriched play environment. Children used more literacy behaviors 
because of the types of props and materials that were added to these centers. The 
researchers conducted a study in which literacy props were added to the dramatic play 
center. For example, they added props associated with mailing a letter. To the center 
they added pencils, paper, envelopes, stamps, and stationary. To the kitchen center, 
they added coupons, note pads, pencils, groceries, and grocery adds. After 
observations, Neuman and Roskos stated that adding these types of literacy props to 
the play centers, enhanced the play centers and children began to use reading and 
writing in purposeful and complex ways. Also, literacy activity became greatly mixed 
with play because of the use of props in the dramatic play centers. There are many 
other types of props that can be added or can change the dramatic play centers. Other 
dramatic play centers that may be incorporated into the classroom are a grocery store,
8bank, restaurant, veterinarian office, doctor office, and a bakery (Morrow & Strickland, 
1989).
Literacy-enriched dramatic play centers are a powerful way to encourage 
children to explore literacy and its role in their environment and culture (Rybczynski & 
Troy, 1995). According to Morrow and Strickland (1989), more literacy behaviors took 
place in play areas that contained thematic literacy materials, than in rooms without 
these materials. To keep high levels of interest and literacy activity, the play area 
should be changed to enhance a theme or unit that is being taught. By changing and 
providing literacy materials during free-play, children use reading and writing for 
functional uses. These materials create a desire to read and write. When teachers put 
paper, pencils, markers, and books in the dramatic play center, there is an increase in 
literacy during play. Play is an perfect situation which allows a child to practice, 
expand, and extend emergent literacy abilities.
How Picture Books and Songs are Incorporated into Play
There is positive relationship between dramatic play and literacy behaviors.
One way to link these two areas is through dramatic story reenactment. Dramatic 
story reenactments provide chances for children to think about the story’s events and 
begin to develop schemas which help improve story comprehension (Rowe, 1998).
To help children reenact a story, the teacher needs to provide theme-related props, 
take on a role in the child’s play, or suggest activities (Rowe, 1998). Rowe also 
describes the steps in reenacting a story. First, the story is read and discussed. Next, 
the children are assigned roles. Then, the teacher acts as a narrator or may take on a 
role in the play. Once the children have become familiar with this reenactment, the 
teacher may be able to step out of the play.
9According to Rowe (1998), children also used play to examine their own views. 
When children used play to express their own responses, they were interested in 
examining books from their view, not from the author’s. An important connection 
between dramatic play and books is that the children use their imagination to get 
different points of view. During dramatic play, children were able to use their 
imagination and explore the world by becoming a character from the book. Rowe 
(1998) also indicated that dramatic play encourages literacy learning because of the 
use of props, and it encourages children to use these objects in ways that free them 
from their everyday lives.
Another way literacy and play are linked is through song picture books. Song 
picture books support emergent literacy by building on something that is familiar and 
enjoyable. Song picture books are repetitive and predictable. They promote critical 
thinking and problem solving. Picture song books promote creative expression and 
language play (Jalongo & Ribblett, 1997). Song picture books encourage active 
participation, which helps children become excited about extension activities that can 
be related to these books ( Jalongo & Ribblett, 1997). Some extension activities that 
were mentioned by Jalongo and Ribblett (1997) would be to copy the song to make a 
class book or individual books, make up new words for the songs, and draw pictures to 
go with the new words. Another extension is to act out or put movement to the song 
picture books. Extensions of stories provide opportunities for the children to rethink 
and reflect. Opportunities to extend experiences with literature can be achieved 
through writing, drama, and art, which involve children in expressing their thoughts 
and understanding of stories (Battle, Hoffman, & Roser, 1993).
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Incorporating Literacy and Dramatic Play
Play, including dramatic and sociodramatic, provides important opportunities 
for children to participate in the social routines and skills dealing with reading and 
writing ( Neuman & Roskos, 1991). Dramatic and sociodramatic play are very 
important for children. These types of play provide valuable chances for children to 
practice cognitive, social, emotional, and language skills (Griffing, 1983). Language 
learning situations are very beneficial to children's language development; however, 
all of the children's interests must be addressed, and rich language stimulation needs 
to be provided (Levy, Schaefer & Phelps, 1986).
Dramatic play topics and themes need to be provided, which include 
incorporating adult-like props, stories and books, and incorporating literacy items into 
the play centers. Children’s participation in dramatic play centers builds language 
ability and it reinforces the idea that play is a very important part of preschool 
programs (Levy, Schaefer, and Phelps, 1986).
It is important to schedule free-play activities that focus on dramatic play and 
related activities (Griffing, 1983). Puppets, blocks, books, art, or woodworking projects 
are a few of the activities that motivate dramatic and sociodramatic play (Griffing,
1983). According to Griffing (1983), the house center and the block areas are the 
centers in which dramatic play is most likely to occur. It is important to observe these 
areas to ensure that the children are actively involved, and to see if there are any 
changes that need to occur to help promote literacy development. Coordinating the 
housekeeping center with other themes may help the children view the relationship 
between home and community activities. In order for children to become truly involved 
in the dramatic play centers, they need to have ample time to play (Christie & 
Wardle,1992).
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Play is a key part in children’s development and therefore it must be a major 
part in preschool and kindergarten curricula (Christie & Wardle, 1992). According to 
Christie and Wardle (1992), at least 30 minutes or more of free play is needed in order 
for children to become involved in group dramatic play activities and to expand on 
constructive play. Waite-Stupiansky (1990), also states that children need at least 30- 
40 minutes to get involved in play, as well as to build on themes and explore ideas 
over days. Children need time to explore and and be creative in their own ways.
Providing ample amount of time for children to play was the basis of Christie 
and Wardle’s (1992) study. They observed children during a 30 minute play period 
and during a 15 minute play period. The results of their study suggested that play time 
affected the amount and development of children’s play. During the 30 minute play 
periods, the children were engaged in more group play, constructive play, group- 
dramatic play, and total play activity. However, during the 15 minute play periods, the 
children spent their time in unoccupied/onlooking/transition behavior, functional play, 
and parallel-dramatic play. Longer periods of play time gave the children 
opportunities to be involved in higher social and cognitive forms of play. They were 
also able to find other children to participate in their activities, which promoted 
cooperative and group dramatic play.
During play, preschoolers make use of impulsive oral language, supplement 
speech with body language, and reenact situations that occur in their lives. In order for 
children to reenact situations and be involved in dramatic play, there needs to be an 
environment rich in print and full of adult-like props (Jones & Reynolds, 1992). Play is 
a perfect setting in which children are able to participate, practice, and extend 
emergent literacy behaviors (Morrow & Rand, 1991). Morrow and Rand (1991) also 
discuss the importance of including reading and writing materials in dramatic play 
centers, which will increase the literacy behaviors among children. Using props and
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literacy-enriched props such as paper, pencils, telephone books, coupons, 
magazines, books, shopping lists calendars will increase the amount of literacy 
behaviors that are observed during dramatic play (Morrow & Rand, 1991). Emergent 
literacy teachers believe that children should be involved in using print for real 
reasons (Richmond & Reeves-Kazelskis, 1998).
The purpose of this study is to examine public preschool teachers’ 
beliefs/values about how literacy is developed through play, and whether their 
beliefs/values are reflected in their practices. Although no research could be found 
that examined the connection or discrepancy between beliefs/values and practices in 
the classroom, much support could be found for the notion that the use of props, 
literature, free play, and hands-on experiences enhances the development of literacy. 
Morrow and Strickland (1989) discussed that preparing a classroom’s physical 
environment is frequently ignored during instructional planning. Morrow states that 
teachers spend a small amount of time or consideration on the spatial environment in 
which the learning occurs. Morrow and Strickland (1989) state that teachers generally 
do not feel that the arrangement is as important as the curriculum material. However, 
by creating literacy-enriched dramatic play centers, children are able to explore 
reasons for reading, writing, and learning how to make conversations (Rybczynski & 
Troy, 1995).
CHAPTER III
Method
Subjects
The subjects of this study were public preschool teachers that teach in a rural 
county in Ohio. There are nine public preschools in this county. The preschool 
teachers completed a survey asking them to rate their beliefs/values about how 
literacy develops through play and whether their practices reflect their beliefs. There 
are approximately 25 preschool teachers in the nine public preschools. These 
preschools are for special needs children and typically developing children. Most of 
the preschools have two sessions each day. These preschools each have a morning 
and an afternoon class. There are a maximum number of twelve children enrolled in 
each session. Each preschool has eight special needs children and four typically 
developing children in each session.
Setting
School. The schools in which the preschool teachers teach are public county 
schools located in the Midwestern United States. The districts that are a part of this 
study are located in small cities and villages that are near a mid-size Mid-western City. 
The preschool units are located in either an elementary school, or there is a separate 
preschool facility.
Community. The communities in which this study took place were small cities 
and villages that are near a mid-size Midwestern city. According to the trend 
population, this rural county has an approximate population of 136, 731 people. This
13
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county consists of 124,081 Whites, 9,611 African Americans, 398 American Indian, 
Eskimo, or Aleut, 2,133 Asian or Pacific Islander, and 508 other races. The 
teachers that were surveyed in this study teach in the rural county public preschools. 
The majority of these areas are considered to have low to middle income families.
Data Collection
Construction of the data collection instrument. The data collection instrument 
was derived from information gathered from the review of the literature. The 
instrument that was used was a Likert-type survey. The survey was designed to 
measure public preschool teachers’ beliefsAzalues about how literacy develops 
through play, and whether their practice reflects their beliefs/values. The researcher 
had four preschool teachers read, review, make corrections and suggestions before 
the survey was field-tested. After revisions were made, the researcher had the 
instrument field-tested by four preschool teachers in the researcher’s district.
The following topics were addressed in the survey: play centers and classroom 
design, using books to support dramatic play, and enhancing dramatic play in the 
classroom. The Likert-type scale asked each person to respond to 15 statements by 
indicating whether he or she strongly agreed (SA), agreed (A), was undecided (U), 
disagreed (D), or strongly disagreed (SD). Each response was affiliated with a point 
value, and the person’s score was determined by adding the point values for each 
statement. The point values are as follows: SA=5, A=4, U=3, D=2, and SD=1. A high 
point value on the belief/value section of this particular test indicated positive attitudes 
of preschool teachers regarding how literacy develops through play. The second part 
of the survey focused on teachers’ practices/usage of literacy through play. This part 
of the Lykert-type scale asked a person to respond to 15 different statements by 
indicating whether he or she Always (A), Usually (U), Sometimes (S), or Never (N)
15
provides a literacy-enriched environment. Each response was associated with a point 
value for each statement. The point values were as follows: A=4, U=3, S=2, and N=1. 
A high point value reflected whether teachers’ practices supported literacy through 
play.
Administration and analysis of the data collection instrument. Twenty-five 
surveys were mailed to each public preschool teacher in the rural Ohio county in 
which the researcher teaches. A cover letter was sent with the surveys to the teachers 
explaining the research and asking them to participate in this study. The researcher 
also included directions on how to fill out the survey. Twenty surveys were returned for 
a response rate of 80%. Copies of the letter and survey are included in the 
appendixes.
Once the surveys were returned to the researcher, the researcher analyzed the 
data by reporting the percentages of respondents in each of the five categories, SA, A, 
U, D, and SD, as well as the categories A, U, S, and N. The researcher has also 
reported the mean, range, and standard deviation for each response.
CHAPTER IV
Results
Presentation of the Results
The purpose of this study was to examine public preschool teachers’ 
beliefs/values about how literacy develops through play, and whether or not their 
beliefs and values concerning play in the curriculum reflect their practices in the 
classroom. The researcher has presented the results of the survey in four tables. Each 
table has been labeled to indicate the type of data that was analyzed. In order to 
determine teachers’ beliefs and actual practices about play in the classroom, a 
surveys were sent to 25 preschool teachers in the targeted county. Twenty of the 25 
surveys were returned to the researcher. All responders were females. The county 
has no male preschool teachers. Eight of the preschool teachers hold Master’s of 
Education Degrees, and 12 hold Bachelor of Science Degrees. The survey gathered 
data about the teachers’ beliefsA/alues on the issue of play in the classroom, and 
extent to which teachers’ practices in their classrooms reflect their beliefs/values. The 
results have been summarized in four tables. Each table represents the data for 
preschool teachers’ beliefsA/alues, as well as their practices in the classroom. Each 
statement was analyzed from the Likert-type survey and the scores have been 
expressed in percentages in Tables 1,2, and 3. Table 4 represents the means, 
ranges, and standard deviations.
The responses to each statement were analyzed in two ways: first, by 
examining the responses of the total number (n=20) of preschool teachers who 
responded; and, second, by comparing the responses of the teachers with a Master’s
16
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Degree to teachers with a Bachelor of Science Degree. Although two parts to the 
surveys were completed, each belief/value statement on the first part corresponds to a 
practice statement on the second part. The two types of statements have been 
combined in Tables 1,2, and 3 (pages 26-28) located at the end of the chapter. In 
addition, like categories were combined: Strongly Agree/Agree and Disagree/Strongly 
Disagree. The midpoint value statement for the belief/value statements are expressed 
as a choice for “undecided” whereas, for the practice statements, the midpoint value as 
“sometimes.” Additional summaries of the results are shown as means, ranges, and 
standard deviations for each question and can be found in Table 4 at the end of the 
chapter.
Beliefs and practices related to using props. The statements 1,2, 3, 5, 8, and 14 
targeted teachers’ beliefs/values about using props in the classroom. Some of the 
props may include dress-up clothes, telephones, paper, pencil, magazines, books, 
and other items to go along with a theme. Statement 1 focuses on the belief that 
providing props from the story in a play center will enhance dramatic play. Of the 20 
preschool teachers, all strongly agreed/agreed that providing props will enhance 
dramatic play (Table 1). There was no difference in the responses between the 
teachers with a Master’s Degree (Table 2) and teachers with a Bachelor’s Degree 
(Table 3). The mean (4.8), range (1.0), and standard deviation (.410) are shown in 
Table 4. All 20 teachers also strongly agreed/agreed with statement 2, “I value theme- 
related materials in the dramatic play center.” There was no difference in the 
responses for teachers with a Master’s Degree (Table 2) and teachers with a 
Bachelor’s Degree (Table 3). The mean (4.75), range (1.0), and standard deviation 
(.444) are shown in Table 4. By examining Table 1, we can see that, for statement 3, 
75% (15) of the teachers strongly agreed/agreed that by changing the dramatic play 
center, children do not become bored, 20% (4) were undecided, and 5% (1)
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disagreed/strongly disagreed. Sixty-three percent (5) of the teachers with a Master’s 
Degree strongly agreed/agreed with changing the dramatic play center, 25% (2) were 
undecided, and 12% (1) disagreed/strongly disagreed (Table 2). On the other hand, 
83% (10) of the 12 teachers with a Bachelor’s Degree strongly agreed/agreed, 17%
(2) were undecided, and there were no responses for disagree/strongly disagree 
(Table 3). The mean (4.15), range (3.0), and standard deviation (.933) are shown in 
Table 4. Statement 5 focuses on teachers’ beliefs/values about providing hands-on 
experiences and using related props to increase the learning process. All 20 teachers 
strongly agreed/agreed with this statement (Table 1). There was no difference in the 
response between teachers with a Master’s Degree (Table 2) and teachers with a 
Bachelor’s Degree (Table 3). The mean (5.000), range (.000), and standard deviation 
(.000) are shown in Table 4. “While telling a story, I believe that my students 
comprehend better when props are used.” All 20 teachers strongly agreed/agreed 
with statement 8. There was no difference between teachers with a Master’s Degree 
(Table 2) and teachers with a Bachelor’s Degree (Table 3). The mean (4.750), range 
(1.000), and standard deviation (.444) are shown in Table 4. By examining Table 1, 
we can see that all 20 teachers strongly agreed/agreed with allowing their students to 
use puppets, flannel boards, tapes, and books to retell or create a new story. All of the 
20 teachers strongly agreed/agreed with this statement (Table 1). Also, there was no 
difference between teachers with a Master’s Degree (Table 2) and teachers with a 
Bachelor’s Degree (Table 3). The mean (4.650), range (1.000), and standard 
deviation (.489) are shown in Table 4.
The second part of statements 1,2, 3, 5, 8, and 14 focused on preschool 
teachers’ practices/uses of props in the classroom. By examining Table 1, we can see 
that 70% (14) of the 20 teachers always/usually provided props in the play center that 
relate to a theme or story to enhance dramatic play, 30% (6) sometimes provided
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props, and there were no responses for never providing props (Table 1). Fifty percent 
(4) of the eight teachers with a Master’s Degree always/usually provided props, 50% 
(4) sometimes did, and there were no responses for never providing props (Table 2); 
but 83% (10) of the 12 teachers with a Bachelor’s Degree always/usually provided 
props, 17% (2) sometimes provided them, and there were no responses for never 
providing props (Table 3). The mean (2.9), range (2.0), and standard deviation (.718) 
are shown in Table 4. Looking at statement 1, we see that 80% (16) of the total 20 
teachers always/usually provided theme-related props in the play centers, 20% (4) 
sometimes provided props, and there were no responses for never providing props 
(Table 1). Seventy-five percent (6) of the teachers with a Master’s Degree 
always/usually provided props, 25% (2) sometimes provided props, and there were no 
responses for never (Table 2). Of the 12 teachers with a Bachelor’s Degree, 83% (10) 
always/usually provided props, 17% (2) sometimes did, and there were no responses 
for never (Table 3). The mean (3.25), range (2.0), and standard deviation (.786) are 
shown in Table 4. Statement 3 focuses on whether or not teachers change the 
dramatic play center by adding or changing props. Of the 20 teachers, 70% (14) 
always/usually changed the center, 30% (6) sometimes did, and there were no 
responses for never (Table 1). Fifty percent (4) of the teachers with a Master’s Degree 
always/usually changed the center, 50% (4) sometimes did, and there were no 
responses for never (Table 2), but the teachers with a Bachelor’s Degree responded 
that 83% (10) always/usually changed the dramatic play center, 17% (2) sometimes 
did, and there were no responses for never (Table 3). The mean (2.950), range (2.0), 
and standard deviation (.759) are shown in Table 4. For the fifth statement, “I provide 
materials that give students hands on and open ended experiences,” 90% (18) 
always/usually provided hands on experiences, 10% (2) sometimes did, and there 
were no responses for never (Table 1). Of the eight teachers with a Master’s Degree,
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88% (7) always/usually provided these experiences, 12% (1) sometimes did, and there 
were no responses for never (Table 2); but of the 12 teachers with a Bachelor’s 
Degree, 92% (11) always/usually provided hands-on experiences, 8% (1) sometimes 
did, and there were no responses for never (Table 3). The mean (3.550), range 
(2.000), and standard deviation (.686) are shown in Table 4. Statement 8 shows that, 
of the 20 teachers, only 30% (6) always/usually used puppets when telling a story,
65% (13) sometimes did, and 5% (1) never (Table 1). Of the eight teachers with a 
Master’s Degree, 38% (3) always/usually used puppets, 50% (4) sometimes did, and 
12% (1) never (Table 2). Looking at the Bachelor-level teachers, 25% (3) of the 
teachers with a Bachelor’s Degree always/usually used puppets, 75% (9) sometimes 
did, and there were no responses for never (Table 3). The mean (2.400), range 
(3.000), and standard deviation (.821) are shown in Table 4. Statement 14 suggests 
that 75% (15) of the 20 teachers responded that their students always/usually used 
puppets, flannel boards, tapes, and books to retell or create a new story, 20% (4) 
sometimes, and 5% (1) responded never (Table 1). Of the eight teachers with a 
Master’s Degree, 76% (6) responded always/usually, 12% (1) sometimes, and 12% (1) 
never (Table 2); and of the 12 teachers with a Bachelor’s Degree, 75% (9) responded 
always/usually, 25% (3) sometimes, and there were no responses for never (Table 3). 
The mean (2.950), range (3.000), and standard deviation (.826) are shown in Table 4.
Free play in the classroom. Returning to statements of belief and values, 
statements 4, 9, and 12 focus on teachers’ beliefs and values regarding issues of free 
play in the classroom, free decision making, and free outdoor play. Statement 4 
focuses on whether or not teachers’ believe that at least 45 minutes of free play should 
be provided each day. Of the 20 teachers, 95% (19) strongly agreed/agreed, there 
were no responses for undecided, 5% (1) disagreed/strongly disagreed with this 
statement (Table 1). Eighty-eight percent (7) of the eight teachers with a Master’s
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Degree strongly agreed/agreed and 12% (1) disagreed/strongly disagreed (Table 2), 
but of the 12 teachers with Bachelor’s Degree, 100% (12) strongly agreed/agreed that 
at least 45 minutes of play should be provided each day (Table 3). The mean (4.7), 
range (3.0), and standard deviation (.733) are shown in Table 4. Looking at statement 
9, we see that all 20 teachers strongly agreed/agreed that the children should be able 
to make their own choices and decisions during free play (Table 1). There was no 
difference between teachers with a Master’s Degree (Table 2) and teachers with a 
Bachelor’s Degree (Table 3). The mean (4.550), range (1.000), and standard 
deviation (.510) are shown in Table 4. Ninety-five percent (19) of the 20 preschool 
teachers strongly agreed/agreed that outdoor play provides opportunities for dramatic 
play, 5% (1) were undecided and there were no responses for disagreed/strongly 
disagreed (Table 1, Statement 12). Of the eight teachers with a Master’s Degree, 88% 
(7) strongly agreed/agreed, 12% (1) were undecided, and no disagreed/strongly 
disagreed responses (Table 2); but of the teachers with a Bachelor’s Degree, all 12 
strongly agreed/agreed that outdoor play provides chances for dramatic play. The 
mean (4.600), range (2.000), and standard deviation (.598) are shown in Table 4.
The second part of statements 4, 9, and 12 focus on preschool teachers’ 
practices in the classroom regarding free play, making decisions and choices, and 
outdoor play. Out of the 20 teachers, 90% (18) always/usually provided 45 minutes of 
play, 5% (1) sometimes did, and 5% (1) never did (Table 1). Of the eight teachers with 
a Master’s Degree, 76% (6) always/usually provided 45 minutes of free play, 12% (1) 
provided it sometimes, and 12% (1) never provided the 45 minutes (Table 2). All (12) 
of the teachers with a Bachelor’s Degree provide at least 45 minutes of free play each 
day (Table 3). The mean (3.45), range (3.0), and standard deviation (.826) are shown 
in Table 4. “I allow the children to make their own choice and decision while playing in 
the centers,” is the ninth practice statement. All 20 teachers always/usually
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allowed their students make their own choice and decisions (Table 1). There was no 
difference between the teachers with a Master’s Degree (Table 2) and teachers with a 
Bachelor’s Degree (Table 3). The mean (3.650), range (1.000), and standard 
deviation (.489) are shown in Table 4. Ninety percent (18) of all the teachers 
always/usually provided outdoor play (Statement 13) for their students, 10% (2) 
sometimes did, and there were no responses for never (Table 1). Eighty-eight percent 
(7) of the teachers with a Master’s Degree always/usually provided outdoor play, 12% 
(1) sometimes did, and there were no responses for never (Table 2); but 92% (11) of 
the teachers with a Bachelor’s Degree always/usually provided outdoor play, 8% (1) 
sometimes did, and there were no responses for never (Table 3). The mean (3.150), 
range (2.000), and standard deviation (.587) are shown in Table 4.
Incorporating language and literacy into the classroom. Statements 6, 7,10,11, 
and 13 focus on teachers’ beliefs/values about incorporating language and literacy 
into the classroom. Eighty percent (16) of the 20 teachers strongly agreed/agreed that 
all play centers in the classroom should provide materials for reading, writing, and oral 
language, 5% (1) were undecided, and 15% (3) disagreed/strongly disagreed (Table 
1, Statement 6). Of the eight teachers with a Master’s Degree, 75% (6) strongly 
agreed/agreed, 0 were undecided, and 25% (2) disagreed/strongly disagreed (Table 
2); but of the 12 teachers with a Bachelor’s Degree (Table 3), 84% (10) strongly 
agreed/agreed, 8% (1) were undecided, and 8% (1) disagreed/strongly disagreed.
The mean (4.050), range (3.0), and standard deviation (1.050) are shown in Table 4. 
Ninety percent (18) of the 20 teachers strongly agreed/agreed that by placing charts 
and written work at the students’ eye level, they will become more familiar with 
language, 10% (2) were undecided, and there were no responses for 
disagree/strongly disagree (Table 1, Statement 7). Of the eight teachers with a 
Master’s Degree, 88% (7) strongly agreed/agreed, 12% (1) were undecided, and there
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were no responses for disagreed/strongly disagreed (Table 2). Ninety-two percent 
(11) of the teachers with a Bachelor’s Degree strongly agreed/agreed, and 8% (1) 
were undecided (Table 3). The mean (4.400), range (2.000), and standard deviation 
(.681) are shown in Table 4. All 20 teachers strongly agreed/agreed with statement 
10, that all play centers should be labeled in order to reinforce literacy. There was no 
difference between teachers with a Master’s Degree (Table 2) and teachers with a 
Bachelor’s Degree (Table 3). Table 4 shows the mean (4.350), range (1.000), and 
standard deviation (.489). All 20 teachers strongly agreed/agreed with acting out a 
story to support literacy (Table 1, Statement 11). There was no difference between 
teachers with a Master’s Degree (Table 4) and teachers with a Bachelor’s Degree 
(Table 3), and the mean (4.550), range (1.000), and standard deviation (.510) are 
shown in Table 4. By examining statement 12 we can see that 85% (17) of the 20 
teachers strongly agreed/agreed that, during a theme or unit, they believe in reading 
the same book many times, 10% (2) were undecided, and 5% (1) disagreed/strongly 
disagreed (Table 1). Of the eight teachers with a Master’s Degree, 76% (6) strongly 
agreed/agreed, 12% (1) were undecided, and 12% (1) disagreed/strongly disagreed 
(Table 2); but of the 12 teachers with a Bachelor’s Degree, 92% (11) strongly 
agreed/agreed, 8% (1) were undecided and there were no responses for 
disagree/strongly disagree (Table 3). The mean (4.300), range (3.000), and standard 
deviation (.865) are shown in Table 4.
The second part of statements 6, 7,10,11, and 13 focus on preschool teachers’ 
practices or ways of incorporating literacy and language into the preschool classroom. 
For statement 6, “ I provide materials for reading, writing, and oral language in the play 
center,” 80% (16) always/usually provided these materials, 20% (4) sometimes did, 
and there were no responses for never (Table 1). Of the eight teachers with a 
Master’s Degree, 63% (5) always/usually provided these materials, 37% (3)
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sometimes provided them, and there was no response for never (Table 2). Of the 12 
teachers with a Bachelor’s Degree, 92% (11) always/usually provided these materials, 
8% (1) sometimes did, and there were no responses for never (Table 3). The mean 
(3.250), range (2.000), and standard deviation (.786) are shown in Table 4. Statement 
7 focuses on whether or not the teachers place language charts and written work at 
the children’s eye level. Of the 20 teachers, 85% (17) always/usually placed charts 
and written work at the children’s eye level, 10% (2) sometimes did, and 5%(1) never 
did (Table 1). Of the eight teachers with a Master’s Degree, 63% (5) always/usually 
placed charts and written work at the children’s eye level, 25% (2) sometimes did, and 
12% (1) never; but all of the teachers with a Bachelor’s Degree always/usually placed 
charts and written work at the children’s eye level. The mean (3.300), range (3.000), 
and standard deviation (.865) are shown in Table 4. Of the total 20 teachers, 75% (15) 
always/usually have their play centers labeled, 20% (4) sometimes labeled them, and 
5% (1) never does (Table 1, Statement 10). Of the eight teachers with a Master’s 
Degree, 50% (4) always/usually labeled their play centers, 38% (3) sometimes did, 
and 12% (1) never did (Table 2). Looking at the practice of the 12 teachers with a 
Bachelor’s Degree, we see that 92% (11) always/usually labeled the centers, 8% (1) 
sometimes labeled them, and there were no responses for never (Table 3). The mean 
(3.300), range (3.000), and standard deviation (.951) are shown in Table 4.
“I provide time to act out a story to enhance literacy and dramatic play,” 
indicates if teachers who agree or place value on acting out stories or songs to 
promote literacy, actually provide their students time to act out stories or songs during 
the school day (Statement 11). Of the 20 teachers, 55% (11) always/usually provided 
time to act out stories, 40% (8) sometimes did, and 5% (1) never did (Table 1). Of the 
eight teachers with a Master’s Degree, 25% (2) always/usually provided time to act out 
stories, 63% (5) sometimes did, and 12% (1) never did (Table 2); but of the 12
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teachers with a Bachelor’s Degree, 75% (9) always/usually provided time to act out the 
stories, 25% (3) sometimes provided time, and there were no responses for never 
(Table 3). The mean (2.800), range (3.000), and standard deviation (.951) are shown 
in Table 4. Sixty percent (12) of the 20 teachers always/usually read a book more than 
once, 30% (6) sometimes did, and 10% (2) never (Table 1, Statement 13). Thirty-eight 
percent (3) of the teachers with a Master’s Degree always/usually read the same book 
more than once, 50% (4) sometimes did, and 12% (1) never did (Table 2). Seventy- 
five percent of the teachers with a Bachelor’s Degree always/usually read the book 
more than once, 16% (2) sometimes did, and 8% (1) never did. The mean (2.700), 
range (3.000), and standard deviation (.923) are shown in Table 4.
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Table 1 Percent Responses of Preschool Teachers’ Beliefs/Values and Practices (N=20)
Factors and alternatives Strongly Agree/Agree Undecided Disagree/Strongly Disagree
Always/Usually Sometimes Never
I
1
Providing props
Beliefs/Values
Practices
100%
70%
0%
30%
0%
0%
2
Themes-related materials
Beliefs/Values
Practices
100%
80%
0%
20%
0%
0%
3
Change play centers
Beliefs/Values
Practices
75%
70%
20%
30%
5%
0%
4
At least 45 minutes of play
Beliefs/Values
Practices
95%
90%
0%
5%
5%
5%
5
Hands on experiences
Beliefs/Values
Practices
100%
90%
0%
10%
0%
0%
6
Language materials
Beliefs/Values
Practices
80%
80%
5%
20%
15%
0%
7
Charts, written work
Beliefs/Values
Practices
90%
85%
10%
10%
0%
5%
8
Use puppets and props
Beliefs/Values
Practices
100%
30%
0%
65%
0%
5%
9
Choices and decisions
Beliefs/Values
Practices
100%
100%
0%
0%
0%
0%
1 0
Label play centers
Beliefs/Values
Practices
100%
75%
0%
20%
0%
5%
1 1
Act out story or song
Beliefs/Values
Practices
100%
55%
0%
40%
0%
5%
1 2
Outdoor Play
Beliefs/Values
Practices
95%
90%
5%
10%
0%
0%
1 3
Read a book many times
Beliefs/Values
Practices
85%
60%
10%
30%
5%
10%
1 4
Use of props to tell a story
Beliefs/Values
Practices
100%
75%
0%
20%
0%
5%
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Table 2 Percent Responses of Preschool Teachers with a Master’s of Education Degree (N=8)
Factors and alternatives Strongly Agree/Agree Undecided Disagree/Strongly Disagree
Always/Usually Sometimes Never
Providing props
Beliefs/Values
100% 0% 0%
1 Practices 50% 50% 0%
Themes-related materials
Beliefs/Values
100% 0%
1
0%
2 Practices 75% 25% 0%
Change play centers
Beliefs/Values
63% 25% 12%
3 Practices 50% 50% 0%
At least 45 minutes of play
Beliefs/Values
88% 0% 12%
4 Practices 76% 12% 12%
Hands on experiences
Beliefs/Values
100% 0% 0%
5 Practices 88% 12% 0%
Language materials
Beliefs/Values
75% 0% 25%
6 Practices 63% 37% 0%
Charts, written work
Beliefs/Values
88% 12% 0%
7 Practices 63% 25% 12%
Use puppets and props
Beliefs/Values
100% 0% 0%
8 Practices 38% 50% 12%
Choices and decisions
Beliefs/Values
100% 0% 0%
9 Practices 100% 0% 0%
Label play centers
Beliefs/Values
100% 0% 0%
1 0 Practices 50% 38% 12%
Act out story or song
Beliefs/Values
100% 0% 0%
1 1 Practices 25% 63% 12%
Outdoor Play
Beliefs/Values
88% 12% 0%
1 2 Practices 88% 12% 0%
Read a book many times
Beliefs/Values
76% 12% 12%
1 3 Practices 38% 50% 12%
Use of props to tell a story
Beliefs/Values
100% 0% 0%
1 4 Practices 76% 12% 12%
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Table 3 Percent Responses of Preschool Teachers with a Bachelor of Science Degree (N=12)
Factors and alternatives Strongly Agree/Agree Undecided Disagree/Strongly Disagree
Always/Usually Sometimes Never
1
Providing props
Beliefs/Values
Practices
100%
83%
0%
17%
0%
0%
2
Themes*related materials
BeliefsAZalues
Practices
100%
83%
0%
17%
0%
0%
3
Change play centers
Beliefs/Values
Practices
83%
83%
17%
17%
0%
0%
4
At least 45 minutes of play
Beliefs/Values
Practices
100%
100%
0%
0%
vO 
xO
0s 
O**
O
 
O
5
Hands on experiences
Beliefs/Values
Practices
100%
92%
0%
8%
0%
0%
6
Language materials
Beliefs/Values
Practices
84%
92%
8%
8%
8%
0%
7
Charts, written work
Beliefs/Values
Practices
92%
100%
8%
0%
0%
0%
8
Use puppets and props
Beliefs/Values
Practices
100%
25%
0%
75%
0%
0%
9
Choices and decisions
Beliefs/Values
Practices
100%
100%
0%
0%
0%
0%
1 0
Label play centers
Beliefs/Values
Practices
100%
92%
0%
8%
0%
0%
1 1
Act out story or song
Beliefs/Values
Practices
100%
75%
0%
25%
0%
0%
1 2
Outdoor Play
Beliefs/Values
Practices
100%
92%
0%
8%
0%
0%
1 3
Read a book many times
Beliefs/Values
Practices
92%
75%
8%
16%
0%
8%
1 4
Use of props to tell a story
Beliefs/Values
Practices
100%
75%
0%
25%
0%
0%
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Table 4 Mean Response of AH Preschool Teachers (N=20)
Factors and alternatives Mean Range Standard Deviation
1
Providing props
Beliefs/Values
Practices
4.8
2.9
1.0
2.0
.410
.718
2
Themes-related materials
Beliefs/Values
Practices
4.75
3.25
1.0
2.0
.444
.786
3
Change play centers
Beliefs/Values
Practices
4.150
2.950
3.0
2.0
.933
.759
4
At least 45 minutes of play
Beliefs/Values
Practices
4.700
3.450
3.0
3.0
.733
.826
5
Hands on experiences
Beliefs/Values
Practices
5.000
3.550
.000
2.000
.000
.686
6
Language materials
Beliefs/Values
Practices
4.050
3.250
3.000
2.000
1.050
.786
7
Charts, written work
Beliefs/Values
Practices
4.400
3.300
2.000
3.000
.681
.865
8
Use puppets and props
Beliefs/Values
Practices
4.750
2.400
1.000
3.000
.444
.821
Choices and decisions 4.550 1.000 .510
9
Beliefs/Values
Practices 3.650 1.000 .489
Label play centers 4.350 1.000 .489
1 0
Beliefs/Values
Practices 3.300 3.000 .979
1 1
Act out story or song
Beliefs/Values
Practices
4.550
2.800
1.000
3.000
.510
.951
1 2
Outdoor Play
Beliefs/Values
Practices
4.600
3.150
2.000
2.000
.598
.587
1 3
Read a book many times
Beliefs/Values
Practices
4.300
2.700
3.000
3.000
.865
.923
1 4
Use of props to tell a story
Beliefs/Values
Practices
4.650
2.950
1.000
3.000
.489
.826
CHAPTER V
Conclusion
Summary
The purpose of this study was to examine public preschool teachers’ 
beliefs/values about how literacy develops through play, and whether or not these 
beliefs/values are reflected in their practices in the classroom. Assumptions about 
what constitutes best-practice in preschool classrooms were made in constructing the 
survey. These assumptions were based on a review of literature about best-practice 
and literacy development in young children. They include: using props, theme related 
materials, providing indoor free play, outdoor play, allowing children to make their own 
choices and decisions, and incorporating literacy and language into the classroom. 
The study was conducted in order to examine whether preschool teachers’ 
beliefs/values regarding how literacy develops through play were reflected in their 
practices in the preschool classroom. No studies were found by the investigator that 
examined this issue. A Likert-type survey was developed in order to record teachers’ 
beliefs/values, and compare them to their practices/uses in the classroom. The survey 
was distributed to 25 preschool teachers in the targeted county. Twenty preschool 
teachers actually participated in the study. After the teachers completed the survey, 
the researcher then tabulated the results of the study, which can be found in Tables 
1,2,3, and 4. Table 1 presents the percent responses of preschool teachers 
beliefs/values as well as practices. Table 2 reports the percent responses of teachers 
with a Master’s Degree, whereas Table 3 reports the percent responses of teachers 
with a Bachelor’s Degree. Table 4 presents the means, ranges, and standard
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deviations for teachers’ beliefs/values and practices/uses. The researcher tabulated 
the results and they were analyzed.
Discussion of the Results
The results of each statement were grouped according to topics. Statements 1, 
2, 3, 5, 8, and 14 focused on teachers’ beliefs/values and practices/uses about 
providing props in the classroom. Statements 4, 9, and 12 concentrate on teachers’ 
beliefs/values and practices/uses regarding play in the classroom, decision making, 
and outdoor play. The last group of statements 6, 7,10,11, and 13 focus on teachers’ 
beliefs/values of incorporating language and literacy into the classroom, as well as 
their actual practices/uses of how they include language and literacy throughout the 
day.
A review of related literature suggests that young children learn the most 
important things by creating knowledge for themselves through play and interactions 
with other children and the physical world (Jones & Reynolds, 1992). Children are 
able to do this through play. By turning play centers into literacy-enriched play centers, 
children are able to explore reasons to read, write, and learn how to make 
conversations (Rybczynski & Troy, 1985). In literacy-enriched play centers, children 
write notes, shopping lists, letters, labels, read books, magazines, signs, and phone 
books. Literacy-enriched dramatic play centers are a powerful way to encourage 
children to explore literacy and its role in their environment and culture (Rybczynski & 
Troy, 1995). Children’s literacy development expands through this natural play (Davis 
& Williams, 1994). There is a positive relationship between dramatic play and literacy 
behaviors. One way to link these two ares is through dramatic story reenactment. 
Dramatic story reenactments provide chances for children to think about the stories 
and events and begin to develop schemas, which help improve story comprehension
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(Rowe, 1998). Play is a key part in children’s development and therefore it must be a 
major part in preschool and kindergarten curriculums (Christie & Wardle, 1992).
In the present study, all 20 teachers strongly agreed/agreed that providing 
props from the story in a play center will enhance dramatic play. When responding to 
statement 1, teachers chose responses “5” and “4” (Table 1). There is only a one 
point difference in the responses that were chosen by the teachers. The low standard 
deviation reflects the strong similarity in responses from the teachers. However, 70% 
(14) always/usually provided props in the play center that related to theme or a story. 
The responses were a little more diverse in the practice indications than in the belief 
indication. When comparing ranges (Table 4), there was a difference of two points 
whereas, in the belief/value section, there was only a difference of one. For 
statements 2 and 3, most of the teachers believed in providing theme-related materials 
and changing the dramatic play center. However, not all of the teachers practiced 
these methods in the classroom. Literacy-enriched play centers allow children to 
explore reading and writing through sociodramatic play, which is built around a theme. 
Teachers provide adult-like props to enhance themes and support play. When 
children are exposed and have access to adult-like materials and props, and have 
some adult help, children will begin to investigate reasons for reading and writing 
(Rybczynski & Troy, 1995). Neuman and Roskos (1990) discovered that children used 
reading and writing in more meaningful ways in literacy-centers than they did in play 
centers that did not stress literacy materials. All 20 teachers believe that hands on 
experiences and using related props enhances the learning process, and 90% (18) 
always/usually provided hands on experiences (Table 1, Statement 8). For all the 
statements 1,2, 3, 5, 8, and 14, the majority of the teachers strongly agreed/agreed 
with the statements, however they did not always/usually practice this in their 
classroom. Looking at statement 8, “While telling a story, I believe that my students
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comprehend better when props are used,” we can see a discrepancy between beliefs 
and practices. Although all 20 teachers strongly agreed/agreed about the value of 
using props while telling a story, 65% (13) of the teachers only sometimes used 
puppets, and only 30% (6) always/usually used puppets. An important connection 
between dramatic play and books, is that the children use their imagination to get 
different points of view (Rowe, 1998). Rowe (1998) also indicated that dramatic play 
encourages literacy learning, because of the use of puppets, and props, and it 
encourages children to use these objects in ways that frees them from their everyday 
lives. All 20 teachers strongly agreed/agreed that they should allow their students to 
use puppets, flannel boards, book, and tapes to tell a story (Table 1, Statement 14). 
However, there were some teachers that responded that their students sometimes or 
never did this. A main factor to look at is whether these materials are provided and 
available for the children’s use. Another factor could be that these are provided but, 
for some reason, the children do not use them or are unaware of how to use them. 
There is a positive relationship between dramatic play and literacy behaviors. One 
way to link these two areas is through dramatic story reenactment. Dramatic story 
reenactments provide changes for children to think about the stories events and begin 
developing schemas, which help improve story comprehension (Rowe, 1998). To help 
children reenact a story, the teacher needs to provide theme-related props, take on a 
role in the child’s play, or suggest activities (Rowe, 1998).
Statements 4, 9, and 12 focus on free play, making choices and decisions 
during free play, and providing outdoor play. All of the teachers, except for one, were 
in agreement that at least 45 minutes of free play should be provided each day. Of the 
eight teachers with a Master’s Degree, only one teacher did not provide 45 minutes of 
play time for her students (Table 2). All 12 teachers with a Bachelor’s Degree agreed 
with providing at least 45 minutes of play each day, and they all provided this amount
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of time for their students (Table 3). According to Christie & Wardle (1992), in order for 
children to become truly involved in the dramatic play centers, they need to have at 
least 30 minutes of free play each day. Waite-Stupainsky (1990), also states that 
children need at least 30-40 minutes to get involved in play, as well as to build on 
themes and explore ideas over days. All 20 teachers were in agreement that they 
should allow their students to make their own choices and decisions, and all of the 
teachers practiced this in their classroom (Table 1, Statement 9). The teachers were 
all consistent with their beliefs and their practices in the classroom. Statement 12 was 
another example of where the majority of the teachers practiced what they believed.
Of the eight teachers with a Master’s Degree, 88% (7) strongly agreed/agreed with 
providing outdoor play, and 12% (1) were undecided; however 88% (7) always/usually 
provided outdoor play and 12% (1) sometimes did (Table 2). Of the twelve teachers 
with a Bachelor’s Degree, all strongly agreed/agreed, however 92% (11) 
always/usually provided outdoor play, and 8% (1) sometimes did (Table 3).
Statement 6, “ I believe all the play centers in the classroom should provide 
materials for reading, writing, and oral language,” has the highest standard deviation 
in this study. The scores in the belief/value section are more divergent than in any 
other statement. When determining if teachers actually provide these materials in the 
play centers, there were no responses for never providing these materials; however on 
the belief/value survey, 15% (3) disagreed/strongly disagreed with this statement 
(Table 1). Also, one teacher with a Bachelor’s Degree disagreed with this statement, 
but did not respond never on the practice/value survey (Table 3). Children use more 
literacy behaviors because of the types of props and materials that were added to 
these centers (Neuman & Roskos, 1990). Neuman and Roskos (1990), conducted a 
study in which literacy props were added to the dramatic play center. They added 
props for mailing a letter, such as pencils, paper, envelopes, stamps, and stationary.
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To the kitchen center, they added coupons, note pads, pencils, groceries, and grocery 
adds. After observation, Neuman and Roskos (1990), stated that adding these type of 
literacy props to the play centers, enhanced the play centers and children began to 
use reading and writing in purposeful and complex ways. The majority of the teachers 
in this study were in agreement with placing charts, and written work at the students 
eye level (Statement 7). When comparing the belief/value statement to the practice 
statement, the researcher found that there were no responses for disagree/strongly 
disagree, but one teacher reported that she never places written work at the children’s 
eye level. According to this teacher’s survey, she responded to this statement with a 
#5,strongly agreed, however she responded to the practice/value section with a #1, 
never, and wrote “NA” on the form. This teacher may strongly agree, but there may be 
several explanations for this discrepancy: she may not have the flexibility to rearrange 
the room, she may have to share a room with another teacher, or she may have to 
follow guidelines from a supervisor.
All teachers were in agreement that play centers should be labeled (Statement 
10); however, one teacher who strongly agreed/agreed, also responded “never” doing 
this in her classroom. The researcher was able to ask the teacher why she responded 
“never,” when she agreed that labeling reinforced literacy. The teacher shares a room 
with another teacher, and they use the areas of the room for different purposes and 
centers. If it was her own classroom, she would label all the centers. The standard 
deviation was larger in this section due to the fact that all the teachers strongly 
agreed/agreed that labeling was important, however not all the teachers did label their 
centers in the classrooms. According to the studies by Morrow and Strickland (1989), 
and Neuman and Roskos (1990), all play centers need to be labeled with pictures and 
words and placed at the children’s eye level. Both studies also stressed the 
importance of increased labeling in all areas of the room using a variety of print and
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also pictures or other symbols. Labeling did not only include the centers, but also 
storage bins, shelves, and all key items and objects in the play centers.
Overall, the standard deviation scores were low, suggesting generally strong 
agreement among these teachers. Most of the responses in this study agreed with the 
literature that supported this study. Many of the teachers in this study seem to have 
practiced what Richmond & Reeves-Kazelski (1999) said was appropriate for learning 
in the classroom. Emergent literacy teachers believe that children should be involved 
in using print for real reasons (Richmond & Reeves-Kazelskis, 1998). Most of the 
teachers’ beliefs/values were reflected in their practices throughout the school day. 
There were only a few situations in which the teacher beliefs/values were not reflected 
in their practices.
It was interesting to note that teachers with a Master’s Degree had some 
different beliefs/practices than the teachers with a Bachelor’s Degree. Sixty-three 
percent of the eight teachers with a Master’s Degree, agreed that it was important to 
change the dramatic play center, but only 50 % always/usually changed the center. Of 
the 12 teachers with a Bachelor’s Degree, 83% agreed that changing the centers was 
important, and 83% always/usually changed the centers. Another difference is that 
only 88% of the teachers with a Master’s Degree agreed with providing their students 
with at least 45 minutes of free play, and only 76% always/usually provided this 
amount of time. However, all the teachers with a Bachelor’s Degree agreed that at 
least 45 minutes of play was important, and these same teachers also always/usually 
provided this time for their students. A large discrepancy was found when comparing 
belief/values about acting out a story or a song. All the teachers with a Master’s 
Degree agreed that acting out a story or song supports literacy and play. However, 
only 25% of these teachers always/usually provided time for their students to become 
involved in this activity. On the other hand, all 12 teachers with a Bachelor’s Degree
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agreed that acting out a story or song supports literacy, and 75% of these teachers 
provided time for their students to act out stories or songs.
Limitations
There are a few limitations to this study. First of all, only a small number of 
public preschool teachers were surveyed. In addition, the preschool teachers all teach 
in rural public school districts, making the setting somewhat homogeneous Also, 
consideration needs to be given to whether teachers were candid when completing 
the questionnaires about their beliefs and what they practice in the classroom. They 
may not have wished to be candid and demonstrate discrepancy between their 
beliefs/values and practices. In addition, responders’ definition of terms and practices 
may vary from the investigators. The researcher was not able to find any studies that 
showed what teachers believed and what they actually did.
Implications
The results have shown many of the teachers agreed or believed in the ways 
children develop literacy through play. However, the teachers do not always use 
these methods in their classrooms. For example, there was a large number of 
teachers that did not change the dramatic play centers, did not provide at least 45 
minutes of play, and did not provide time to act out stories or songs. Even though 
research and best-practice suggest these methods are important, teachers may 
believe the methods or techniques do help preschool children develop literacy, but are 
not familiar with ways to incorporate this throughout their school day. Many of the 
teachers agreed that using puppets and props to tell a story will help children 
comprehend better. However, many of the teachers did not use puppets or props on a 
regular basis. Is this because teachers may not be comfortable using puppets, or
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perhaps it is because these props they may not be available to them?
If comfort is the issue, we need to educate our community on the importance of 
using props and puppets to increase story comprehension, language, and dramatic 
play. In order to provide in service opportunities for the staff and receive more 
materials, we need to educate our school board, supervisors, parents, and voters 
about how children learn. We need to make people aware of the best-practice for 
children and that a preschool setting is not a paper/pencil environment. Early 
childhood educators need rich materials and a rich environment. These teachers also 
need to be able to provide their preschooler students with best-practice, and be able to 
have access to many materials as well as know how to use them appropriately.
School districts need to provide some remedies to close gaps between 
beliefs/values and practices/uses about best-practice and implications in the 
classroom. School districts can provide in-services, guest speakers, and more 
planning time in order for teachers to become educated on ways to incorporate literacy 
into the preschool classroom. Teaming may be one way in which to help more 
teachers practices match their beliefs. When working in a group, teachers can be 
more creative, state ideas and views, share materials, and plan together. As research 
suggests, an overall goal is to provide more language, free play, props, and hands on 
experiences in order to develop literacy through play. The whole community needs to 
become better educated in order to have more of our practices match our beliefs.
Suggestions for Future Research
This study has shown that many of the teachers believe that literacy is 
developed through play. However, as mentioned earlier, not all the teachers’ beliefs 
are shown through their practices. A survey of a larger group of preschool teachers 
would be recommended. There needs to be a wide range of districts surveyed, as well
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as looking at socioeconomic class, linguistic background, and the different cultures of 
the students and teachers. When considering these factors, teachers’ beliefs and 
practices may vary depending on the area in which they teach, the type of children, 
and the different cultural beliefs. The development of literacy is ongoing from birth 
and is influenced by the child’s social and cultural environment (Morrow & Strickland, 
1989). Young children learn the most important things by creating knowledge for 
themselves through play and interactions with other children and the physical world 
(Jones & Reynolds, 1992). Educators need to be able to provide the preschool 
children with as many experiences and opportunities in order to develop literacy 
through play. Further investigation of these belief/practice connections may assist us 
to better recognize, understand and correct our own discrepancies. Researchers may 
want to study the issue of possible differences in practices between teachers with a 
Bachelor’s Degree and teachers with a Master’s Degree. The discrepancies between 
the two levels may be an artifact of this study or it may tell us something about 
beliefs/practices as educational levels are increased.
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Apendix A
Cover Letter
Dear:
I am a preschool teacher, and I am currently writing a thesis on Preschool 
Teachers’ Beliefs/Values About How Literacy Develops Through Play, and Whether
Their Beliefs/Values are Reflected in Their Practices.
The purpose of this study is to examine preschool teachers’ beliefs/values 
about how literacy develops through play and whether their beliefs are reflected 
through their practices/uses in the classroom. I want to examine if preschool teachers 
believe that literacy based dramatic play is an effective means of learning. I also want 
to find out if the teachers are implementing these techniques and if they feel they are 
an effective form of educational instruction. The significance of the research is to 
determine whether or not teachers’ beliefs are consistent with researcher-based 
practice.
I have enclosed two survey’s. The first survey focuses on preschool teachers’ 
beliefs/values of how literacy develops through play. The second survey focuses on 
how often preschool teachers beliefs/values are reflected in their practices/uses in 
their classroom.
I would appreciate it if you could take a few minutes to fill out the survey’s and
return them to me by Friday, March 12.1999_______ . For your convenience, I have
enclosed a self-addressed stamped envelope.
Thank you for your help in this study.
Sincerely,
Lisa Gearhart
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Appendix B 
Survey Part 1
DIRECTIONS: Please read the following statements carefully. CIRCLE the number 
which best describes your beliefs/values regarding how literacy develops through 
play.
SA=Strongly Agree A=Agree U=Undecided D=Disagree SD=Strongly 
Disagree
SA A U D SD
1
I believe that providing props from the story in a play center 
will enhance dramatic play. 5 4 3 2 1
2
I value theme-related materials in the dramatic play center.
5 4 3 2 1
3
I believe that by changing my dramatic play center often, the 
children do not become bored. 5 4 3 2 1
4
I believe at least 45 minutes of free play should be provided 
each day. 5 4 3 2 1
5
I believe that hands on experiences and using related props 
increases the learning process. 5 4 3 2 1
6
I believe all the play centers in the classroom should provide 
materials for reading, writing, and oral language. 5 4 3 2 1
7
I believe that by placing charts, and written work at the 
students eye level, they will become more familiar with 
language. 5 4 3 2 1
8
While telling a story, I believe that my students comprehend 
better when props are used. 5 4 3 2 1
9
I believe that the children should be able to  make their own 
choices and decisions. 5 4 3 2 1
1 0
I believe that all play centers should be labeled in order to 
reinforce literacy. 5 4 3 2 1
1 1
I believe that providing time to act out a story or song 
supports literacy and play. 5 4 3 2 1
1 2
I believe that outdoor play provides opportunities for 
dramatic play. 5 4 3 2 1
1 3
During a theme or unit, I believe in reading the same book 
many times. 5 4 3 2 1
1 4
I believe in allowing my students to  use puppets, flannel 
boards, tapes, and books to  retell or create a new story. 5 4 3 2 1
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Appendix B 
Survey Part 2
DIRECTIONS: Please read the following statements carefully. CIRCLE the 
number which best describes what you practice or use in the classroom to develop 
literacy through play.
A=Always U=Usually S=Sometimes N=Never
A U S N
1
1 provide props in the play center that relate to a theme 
or story to enhance dramatic play. 4 3 2 1
2
1 provide theme-related materials in the play 
centers. 4 3 2 1
3
1 change the dramatic play center otten by adding or 
changing props. 4 3 2 1
4
My students receive at least 45 minutes of free play 
each day. 4 3 2 1
5
1 provide materials that give students hands-on and 
open-ended experiences. 4 3 2 1
6
1 provide materials for reading, writing, and oral 
language in the play centers. 4 3 2 1
7
i place language charts and written work at the 
children's eye level. 4 3 2 1
8
1 use puppets when telling or reading a story to my 
students. 4 3 2 1
9
1 allow the children to make their own choices and 
decisions while playing in the centers. 4 3 2 1
1 0
The play centers in my classroom are labeled to 
reinforce literacy. 4 3 2 1
1 1
1 provide time to act out a story to enhance literacy 
and dramatic play. 4 3 2 1
1 2
1 provide outdoor play for my students.
4 3 2 1
1 3
During a theme or unit, 1 read the same book 
many times. 4 3 2 1
1 4
My students use puppets, flannel boards, tapes, and 
books to retell or create a new story. 4 3 2 1
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Appendix C 
Demographics
AN ANALYSIS OF PRESCHOOL TEACHERS' BELIEFS AND VALUES ABOUT 
HOW LITERACY DEVELOPS THROUGH PLAY AND WHETHER THEIR BELIEFS 
AND VALUES ARE REFLECTED IN THEIR PRACTICES AND USES
BACKGROUND INFORMATION:
Directions: Please write your response in the spaces provided.
1. What is your gender?______________
2. What is your age group?
20-25______  25-30______  30-35______  35-40_______
40-45______  45-50______  50-55______  55-60_______
60 and older_________
3. What education degree(s) do you have? ________________________________
4. How many years have you been teaching preschool?__________________
5. How many years did you teach in other grades?______________________
6. How many sessions of preschool do you have each day?_______________
7. What is the ratio of special needs children to typically developing children in your
class(es)?______________________
8. How many students do you have in each session?___________________________
